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INTROOaCTlON / 

Futureprinfis a CalifDrnia Demon s tea ti on 
.Program in Reading developed by project 
staff at Oe Anza Junior High School in 
the pntarid-MontcUtr' School District. ' 
Jj" has been funded 6y ^:he Cal^f<)rnia State 
Oepar,tment ^of tdycatioivsince 1973. In ^ 
l9S2j Futureprint wa^ validated by the 
Jpint 4J^ssemination Reviey^"^anel a$ an 
exemplary program and was funded by tl^e - 
Un\ted Statel Department of Education as 
a Devel opec/DemonS'trator w.i^fc the National 
diffusion Network. ^ ' ^ ' 



Futureprint is a ^lading program designed, 
to provide individualized fnstruction* for^ 
all junior high studenjts regardless of their 
reading levels. AIJ students participate- 
whetherVemedial » corrective or developmental 
The goal is to help every st;udent become a 
better reader. 

,The management system being used at De Anza^ 
Junior High was developed by the Reading 
Center" staff to implement its diagnostic- 
pf^script^ve program of individualized in- 
struction. Over a ten year periodj the 
system ha^'been modified and further devel- 
oped a^s the teachers/haye used it to meet 
the, needs of their jtnior hig|i students. 
Mfe offer our system as a practical and effec- 
tive metJiod of organizing a reading program. 





Thisl jKToklet is intended to assist tea^;hers who are 
developing a program of individualized instruction^ 
based on the Future^print model. The component parts 
of the manag'ement system can be a/japted fojr use with 
many type? of reading programs and with whatever in- 
structional" materials en*e available. The purpose 
^the System is to help teachers organize a variety 
0TTmaterial4 for use with a wide rajige of students. 



STEPJNEs ' DIAGN^IS 



BBsic to any reading program is the diagnosis of 
strengths and weal^^ess^e^ Jn reading of each 
participating Student, 



If p^os^sible the diagnosis should begin wUh a 
visual, auditory and generaj health screening to 
rule out physical problems which might interfere 
w1tf> reading^* 



Achie^veme^t testing imay be required by a school 
<dist»fl!ctt in i)rder to ^evaluat^ student progress. 
An" a^;h■tevemer^t tiest s^jch as the Co!pp^ehens^ve^ 
Test of, Basic .Skill s (C,T^\S:) is used appro- 
priatefy as a group measure to coropare like 
" "V'schocJ vRS^ulations , It is not a d^^rjnostic 
test* 'The readlrt^ level /indicated may not be 
- an accurate indicator of a student's ^nstruc- ^ 
tional f evel ; in' fact, it most likely indicates 
the student's frustration level, \ ^ " 



Diagnostic testing is necessary to determine 
the strengths arid weaknesses a student has 1n* 
All th6 important areas of reading. These 
include word attack sklll^s, vocabulafpy develop- 
ment, IH^raT and inferential comprehension 
and readiiig i^ate^ Jhe students' backgroun<j of 
experience arjd fluency wUh Eng^^^ sh'must be ^ 
considered in making a careful diagnosis. 
However, students should not be tested more VB|| 
than is necessary to gain adequate informa- 
tion about their reading neeSs,* 
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^ Diagnostic tools used by the De Anza Reading Cenfer include the Woodcock Reading Mastery Tests, the Classrom 
Reading Inventory by Nicholas Silvaroli and the Stanford Diagnostic Readi/ig ^ Tests, The^Brown Leifel of the 
i>tan ford Tests is the one appropriate for Junior High, ^tiTden^ts with a"n instructional reading level of 5 0 or 

!' It IS used, to test the majority of our 7th and 8th grade students. The Green Level of the Stanford 
was deve oped for pupils re^ding.Jt 3,0 ^ 4.0 and- is used by our Re.dinJ Center for sttdenls at the^e^^^^^^^^ 
•The Stanford Tests arf group measures which provide very reljable information for most students. Howev&r w^e 
believe that an individual testes necessary to di.gnose the reacfing needs of low^^chi^ n^^^^^ 
arly those reading below 3, 0^ .For this purpose, the indi.idudllyidministered teft 
Rea ing Inventory or the Woodcock Reading i^tery Tests, The ihUial .diagnosis also i 1 s an ' eTe ' 
ventory and a sample of the stydent^s writing skills, . ^ ^ mt^j^^i m ^ 



When students enter the pro- 
gram with no bacJiground infor- 
Jiiaticia about thenr reading 
ability, th^ San Diego Quick 
Assessment Test Is adiyiinistered 
to provide a reading jevel as 
a starting point for more 
extensive Individual or group ' 
testing- If information is 
desired'about the siudewts' , - 
abil ity level , the Slosson 
Intelligence Test Is 
recommended, ' ^ 



lit t'tW »VKi 



1 



•7- 



— , — 



t*tttft 



H*ti4 C**it* V 



h #4> !*!**•# I*^"" '*■ 



7 



to*f ■rixM *U* *irtl._j^*»l *M** 



Classroom teachers often ' , 
i/idicate that they do not- 
have tj.me. to provide indi- 
vidual diagnostic testing 
for their students, Th^ 
Classooom Reading Inventory 

by Or, Niojiolas Silvarpli was . , 

designed with the busy classroom teacher iivtntnd. The test takes- approximately fifteen minutes U administer 
and quickly provides the kind of information available only through anMndividual test: By followinq-the 
i-r^nJ;?c' ^"'^ analyzing student miscues thoughtfully, the cUssroOn. teacher can- formulate a wo'rkable 

J^^o^^l . ? ? ^recommended are t|.e Woodcock Reading Mastery Tests. This is a standarized i^nstrgme^t which 
takes approx. mately;15.- 20 minutes to administer and may.be'used .as either a diagnostic or achiSnt ten 
The five subtests give information in word atiack, vocabulary and comprehension ^nd test results are reported 
.on an easy to read profile with student scores listec* in grade^ equivalents^ percentages and percentiles ' 



STEP TWO: STUDENT PROFILE 



Once diagnostic tes^l^ng is completed th,e 
data should be compiled for analysi^s. 'The 
De Anza 'Student Profile was develop^ed to 
provide a convenient form to record^ test' . 
data, jliagnos^ a student's readin^-ruej^ds^ 
and p^esfr^b€ specific materials for ""'^ 
individualized instruction. 

■ ' . ' i 

The cover of th^ profile sheet prjDvides 
space for basic information about each 
student and summarizes which te^ts and- 
inventories have been administered. 
Tests are recorded by date, . 




D£ ANZA JDNIOR HIGH READING CENTER 
STUDEKT PftOFILE 




TFLFPHQK F ^JClT^ .^//^ 

BIfrTHQA T 1^^J.5~7/ ^ ' 
DATE EHTERE D ^-^S^f t 

PBOFlLE^SWHAftT ' 

3. _cj/b,s*. ' \ ' ■ j;Cl/ ml 

4. ^Inforvttl Ol*onoifi of flwding SJrt^li J 

5. Or^l Unguals Ev*luat1on * ' ^ 

Refttftng Ccttipetency Test , 

7. Sloiion Intflllgtnce Test ' 

■ Self'Coneept AiseiiMnt J/£l 
Inventory 

^t). Auditory Screening ■ * ^ /i>/ff ' 

T»rHFB ^ js^L-a.,.^^ ' ' GROUP Vli.m_^ ^ 
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: STUDENT PROFILE - PAGE ONE 
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STUDENT Profile - page two 
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Rage two contains the Testing Recgrd, 
of the student. At th^ top of^the page i - 
space is provided.to reij^prd pre and pGSt'Jf:^^ 
scores fron^^tJlH-^omprehensive T^st of l^^ ""^^ 
Efasic SkiTTs (C.T.B.S. ) for a two^ ye^r \ ' 
proigram. High achieving eigKth grade ^ \' 
students are given the higher level ^ > \ 
C.T.B.S. so spat;^ is provided fori * ' - 
.these scores. " " ^ * ' ^ 



The center section of the page is ^ ' ^ 

designed to accommodate data f^om two 
leveVs of the ^^anford Diagnostic Testsi 
an informal Diagnosis of Reading Skills 
and the Classroom Reading Inve/itory. 
Since 6ljr students remaii) in the" read- 
ing program two years* JLliere is space. - 
to record scores from two separate ♦test- 
ing sessions sucTi as'tlie fall of 1^83 * ^ 
and th€ fall of 1984. Scores are re- 
^corded according t^o reading level- on ^ 
the Stanford Tests and number of errors ' 
on the informal Diagnosis. 
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The top section <>f page'3 provides^ 
space for recording competency t&sting 
re^u-ltSj luditory and visual screening* 
and any other test data* 



lt\^ Oiagnosls is recorded on a^checlc 
list of difficuHiait. place a ch^ck 
in -front of any item that describes a 
weakness i^dentifi^ed during diagnostic 
testing.' The items^selected become, 
the basis for writing a "prescriptiojn ^ 
to reiaediate identified djff icu}tie^ . 
Additional comments abouf'needs in any 
of the eight areas may be written in 
the space to the right of the check- 
list. In-addition^ spa^e is^rovicl^d 
on page four to no.te\any further con- 
cerns about the student that may be 
pertinef^t when -formulati'ng an 
instructional plan, t 



17- . • 



BEST copy AVAILABLE 



CONPCUKIY u%jm 

Visual scftfENiKff- 



Ditt . 



htcklftt 0/ OUMcultltJ): 
. OATE 



4ri\ COfltnyrttc*tton; 

timud EnglfSh sptiUr 

foor kAowU4gt of 
stind<rd EngMs^ 

listening Cohpf^Nntion 



\ Perception " * 
Visvil mlff^ry of inrds 
flevtrsiU ^ 
OrtlttlOfti 
Substltvtlofis 
> 

An« lysis 
Autfttory Dlscr1ii1n<tl0A 
KA«wUdgt of ilphtbtt 
Phonttk <Mlys1s^ 
Strwcturit in<lr^t|(' 
GUndfng 
Use «/^oaU;[5 c^^^i 

Re«d{n9 

Word -by -word reidlnj 
Incorrect Phrisfng 
tga<>res puncttfitlon 
Low siflht voC*buliry 
Guesses It unknown wrds 
ignores word errors 
Vor^^ciH fng 



V*4 



VOtd 



Oril 



Stunt ftei^lng . 
.. VoCllllitlOri 

Poor conp>^h«ns1en 
Low r**e* 

High* rite It tx'pense' ^ 
0/ «v»tiry 

ConprehcnsiM 

AiCillIng dettfls 
UnderstAfidfng Mtn 
fdeis 

y lo£<t1ng In/omitton 
, Recogntilfig civse ^ 
ind «ff«ct 
Inf«renc1n9 

Und4rst«fid4^ itfJthor*s 

purpoi^t / 
Critlcil r«id1no 
Vocibuliry Ave}Op««nt 

SJydy SklUs - ^ 

llsttntfig r * 
Folloiw1fl9 dtrtctltnf 

Sklfning ind sciflning 
Using r«/t rence 
filterltU 

Aihtvforil ChiriCUrlstlcf 
Ktrkid InsKUrlty ^ 
UiUy frvstrited ' 
Poor conctfitritlen 
Poor reUfitlen 
Ineenslsttnt 

ptrfonttnce * 
^neffectlvt sto^y 
' habits . 
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STUDENT PROFILE - PAGE THREE 



IS 



) ftEAfilWG LEVa Toite lth\ ^oTte Level 

Initructfom*! ^tji 

PRCSCRtPTKM/tKSTRUCTlOtUL PUMi . 

Vf*U8» Perctptlonv ; 



. ^ ^ - 




*; study SklMi: P^.^tJcZ/Aj ^^/^ i^^j^^ " ' 6^ 

6. c.i.i.yBMtiifltMh , : 




r 

"7, «ot(v»t1on 



19 ■ STUDENT PROFILE - PAGE FOUR -i- 



Thf^ee reading leveKs a^e Tecoirded' ^ 
on page fgur: independent' , { s tudeh t 
can read with easej> instfuctior^al 
(chaUehging but, not tod*d1fficult 
- the appropriate teacffing level ) ^ 
and frustration (difficult to read 
and comprehend — should be avo'ided) 



The Prescription or -Instructional " 
Plan concludes the Stujdent Profile. 
The initial prescription for each 
student \s witten in the space pro- 
vided. The Tallowing year the' pre- 
scription nwiy be up-dated on the^ 
'remaining Tines to reflect the stu- 
dent's changing needs. When writing 
the prescf^tion either specific 
approact^esTSpecific materials or 
both may be stated *to indicate em- - 
phasis needed in the instructional 
program. ^- . . 
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STEP 3 - PUNNING SHEET 



Occasionally, teachers hd^te th*e_iffi)neous idea that individualizeii instruction means wroking only on a one^to^ 
one basis with students, 6n tfie contrary, individual needs can often be met most effectively and efficiently 
by grouping students l^ho !*ave similar needs. To facilitate the grouping of Students .and to enable teachers 
to see at a gVance which lessons each studeitf has, a 6lass planning sheet' is very useffuU When testing is./ 
finished, teachers list their students and their Instructional levels beglnpang with the lowest reA^dfng le^el 
in each class.*^ Lower levei' students generally have a higher need for group lessons so these students are 



pro'^ranffoed first. 



A second very useful aspect of the planning sheet is for introducing students to their lessons at the begin- 
ning of the school year. Since most, reading programs come in many reading levels, students wj-th a wide^ 
range of reading abilities often have the same reading program." For example, Reading for Understanding 



spans reading levels 2.8 to N.O. 
identify^which students have the R 
Introduce the lesson individually. 



Each level follows the same format, so by using the planning sheet to 
F,U. program, the teacher can make one presentation and avoid having to 



A planning sheet showing half ^ class jsiight look like the example oi\ the opposite page. As you can see from 
the illustration, Ricky, Juan, Patricia and Becky would be grouped together f<jr word attack lessons. Sammy, 
Jean, Martin and Valerie would be together in a level 1 comprehension group. / / 

To make th^ir own planning sheet, teachers need to insert their own Instructional programs across the top of 
the page and then indicate the level of the material in the squares. 



2J 

.r ( 
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■STEP 4' - STUDENT CONTRACT 
. AND CONTRACT EVALUATION- ' 



* One of the easiest and m<^st efficient 
ways to org^niie individual ized' i n- 
struction i,s to' use a contract systenj 
A C0T\traQt ^ves a student his own 
personal lesson pla^Kand enables ^him 

, to choose which lesson^ he wishes to 
do from a selection mutually a^greed 
upon by the student and the teacher, 
Coritracts foster responsibility and 
students enjoy the sense of inxiepen- 
dence they feel wh^n choosing their 
daily lessens- 

Contracts come in many forms and 
\ the type used by the De Anza* Reading 
Center is one of the simpJest to 
develop and adapt to almost any 
' classroom situation. Essentially* 
our contract is a lis^Pf the ^nst^ruc 
'tional materials available for Mse 

in the reading class with extca ^ 

lines provided for adding pther 
lessons needed by'particular 
students. Because we use a wide 
variety of materials* our. contract 
has two pages of possible lessons. 
With a broad selection, a one 
page contract tuight sufffc^- 
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CONTRACT 



NAME 



,^^U^<^ vU^-P^l^A^k^ ^ CONTRACT WUMSEft 



ftEAOING TEACHEft 7^, /L^/j^^ ' STAftTtWG OaT£ ^' fV' ^ ? 

jZr ^ COMPLETION 0*Te //-'//- 



group/dumber 
Class period , 



poiKTs 



look Ripotti 



TOTAL 



/ 
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STIdENT CONTRACT - PAGE ONE 



The cdver of the contract is shown on page 10. 
In addition to student data, .the cover indi- 
cates to the student -the minimum points needed 
for contract completion . The De Anza Reading 
^Cen'ter uses a 2^ day contract at the present 
time. Other con^ac^dengths work equally 
well and the Jengtfh^oiP' the contract is 
determined by a school's individual system of 
scheduling students into reading* He do recom- 
mend, making contracts last ar. least 15 days. 
Few skills ar4 mastered inj'^ss time and one 
of the benefits of_ our tqntract system is 
that t;eachers aVe fr^ed from the necessity 
of constantly writing lesson plans. If it 
becomes^apparjent that an assigned lesson Js 
inappropriate for parjticular student it 
can always be ctrarfgeii irtimediately* » 



Points are alloted to'lessons on the bails - ' , 

of how mucK time it takes* ^J>e average stj*dent to ^ ' \ - 
complete tfi^Vi, "l>1ost lessons are worth 5 points and oiir students are affked to try for at least 10 points per 
day^ . ^'^^ ' * ^ ' ' , ^ 





wriLLen oeiow ineir reauing levei ^incjt' mciny ut Lne^e,uuuK:> are very aiiracnve ana weii wr>lien* 
ever, we tell students that because they are^*^ster readers" they will- need to read more of the easier 
in order to receive the necessary. 30 points for independent reading/ i 



The iqside pag^s Cinustratgd) of the ' 
contract contain the list of instructiortal 
materials. CFn the De Anza contract* 
these tnoitenaXs are divided into seven 
areSs: Visual V^ercepti on, Word Attack, * 
VocabulariH Study Skills, Comprehen- 
sion/Rate, E.S.L VBiHngaal and Recrea- ' 
tionaV Reading. MS ^ ) 

. ■■. 

Under *!Nutnber Per^Colurpn*' l^he teach^ 
puts a number tn fr{ftit of each lesson- 
tijat she wished tfie student to do. 
When a student has compl^rfd the * 
specified riiimber of lesions/,, the 
.total number of points fpr those les-* 
sons is reciorfled in the first colJmrr 
undei^ poinjs earned. 'This tells the . 
student that, he ^s finished witV 
those lessons until he has done all ^ 
th^ others assigned^o h4m,. 

When heThas points recorded i/i the 
first column for al* the aJPsign- 
ents, he repeats the number of , V 
jes'^s to earn>his points in the ' 
second column artd then the third, J 
providing he still ha^ days lef*t , 
td work on his contract*. , ^ ^ , 
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STUDEN-T CONTRACT - PAGE 7^0 ' "' 
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A guide' to the numb.er selected in the ''Number Per Column" would be how many of each type of lesson the 
teacher v^nts done in approximately a week. However* the teacher does not need to limit the number to 
the exact amount tha* he anticipates can be done in a week or any other particuWr time frame* The number 
of lesso>rs that. are completed will vary from student to student* and students wh'o do moi^e tfian the minimum 
of two lessons or terv points per day» will move more rapvdly to earning points in thk second column* 



' The number given by the teacher tells 
,the ^student the maximum number of eSich 
Sssigned lesso_n he may do before going 
an to some other type of activity* This 
prevents, the student from continuing too 
long\ith one tw>e of lesson that he may 
particularly £njoy at the expense of other 
needed assignments * The purpose of the 
dbntra/t is to give the student. a well 
roujid^d selection of activities that 

*meet nis reading needs* A number is 
not aisignfed to^group lessons but» in- 
"yieatfl a check is placed in front of 
the 1 ine *designating which group a stu- 
dent has*. Group lessons are done 'on a 
regular schedule and the check tells 
the *student this is not a lesson he 
can^ Choose tQ do any time he wishes. 




To neceive credit for a lesson» it must be at least 70% correct* As faV as possible* lessons are corrected 

as soon as they a^re finished in order to provide Immediate feedback for the student* As each assignment 

is graded* ft Is recorded under the heading* ''Completed Lessons*** Either the numbep of the lesson or the 

^ hihu.hi. i^HiH^j yjgj to indicate which lesson was finished. 
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Wberr.thiere i$ just five minutes left in 
the cUss per^od^ the lights are clicked 
off and On as a signal to the students 
that the class rs nearly over and that 
they -should replace anyjnateriSiTs'they 
are using- The teacher^then ci'^cles 
the lessons that^ve been tini^hed 
that day and records the number of 
points earned in the appropriate box 
under daily record as illustrated on 
.page 3 of the contract. » 



Lessons are not circled until the' end 
of the period so teachers can quickly 
spot the lessons that were just com- 
plet^, A glance at* the daily record 
also qt>ick1y shows the teacher and 
student how much is being accomplished 
each day. An average of, ten or more 
points incWtates that the s^tudent is 
doing whatj is expected of him by his ^ 
teacher/ An 'A' in a^box indicated 
an a-bsence* and an T, that t+ie ^ 
student was Working but did aot com- 
plete any lessons, A number of ^Ts 
^r 5 point days would tell the teacher 
that either the d!ssignments Were too 
difficult for that student or. he was 
not using his time well- 
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UDE^JT CONTRACT - PAGE THREE 



-14. 



/ 



34 



ERIC 



When the student has had 25 days to work on his contract, the poir^ts he has earned are totaled and recorded 
on the front pf the contract. At De Anza, students earn their report card grades through their contract 
points. The grading criteria is given to students at the beginning of the school year, so they know exactly 
how many points they need for each letter grade. We use the fnUowinq point system;. A - 400 points (355 
contract points and 45 book report points) 



B - 3ftl points (270 contract points and 
30 book report points) C = 265 points 
(250^ contract points and 15 book report 
points) D - 200 points {200 contract 
points and no b9bk report points) F = 
less than 200 points. In addition to 
earning tlieir grades, meeting the point 
requirements of their contracts also makes 
students eligible for prizes. In the De 
Anza Center, a student may choose a paperback y 
book or poster as his prize. * ^ 

Host students respond well to the idea of 
working for a reward and there are many 
things the teacher can offer which cost 
little or nothing. Certificates, a free 
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period to spend as he ohodses, a pictur^'of Tiim- 
sel f to ke^p or put up on a bulletin board, ad- 
mission to a special assembly are all incentives 
to complete a. contract successfully. 

Of course, the main reason for students to work 
ori their assignments'is to improve their reading 
skills and+^e feel that students should be vitally 
involved in their own learning.^ We want them to 
realize^ tha^t improved reading abilit^y does not 
come from something a teacher does for them but 
is the result of what the teacher helps them to 
do for themselves. 
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we believe one of the mo^st valuable aspects 
of the De Anza contract is the evalqation 
form which is filled out by the student 
after he completes a contract. ^ 

In order to help students judge their 
own progress they are asked to list three 
things that they, have learned., ^At first, 
some students have difficulty stating what 
they ha^e learned and the teacher has to 
help them recognize what they have accomp-, 
lished. "Old you learn any nevA words? 
Cart you read a little faster? Did you 
learn facts that you didn't know be-, 
fore? Do you enjoy reading more than 
you did?"' These and similar questions 
help students focus on what they are 
learning and help them identify the 
reading skills th^t they still need to 
work on. * * ^ 

Especially valuable to the teacher is the 
selection of the two lessons the^students 
found the most helpful. We have found 
students to be very insightful and can- 
did in choosing the lessons tl^at helped 
them most., ^They will often pick a les- 
soij^Hhey d« not particularly like if 
they feel they'^re deriving benefit ^ ' 
from it. Most students really do want 
to learn and with individualized instruc- 
tion they caft "be provided with lessons 
that are appropriate for their reading 
levels and needs. 



CCfWTRACT EVALUATION 



"^^^ V«Cf^li>7<lMrnln«n»wwortffI 

Study SkVlf (how to d« bitt*r in id)o«t) 



lilt* (tiitnkiQ to t%pA i%n*r\ 



Twoktndr of liiwm I fouhd thi mod hilpfuh «^ 



Conwninti 
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STUDENT' CONTRACT - PAGE FOUR , 
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Number of lessons 
assigned. 



TitJI^e/Level of- 
les^ofT 



Lesson recorded 
by: 

Top Number = 

Lesson Nuinbe>> 
Page .Numbei 
Date completed^ 

SottoiTi Number 

Point value oL 
lesson. 



Lesson recorded 
on contract 
after grading 
(hot yet circled)^ 




Lessons recorded on 
daily record 



Specified tnumber of 
points earned for 
the first column 



Teacher option 
for number of 
po^lnts 



Record of book 
reports given 
and points earned 
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EXAMPLE OF LESSONS RECORDED ON CONTRACT 
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BEST COPY mum 
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STEP ^^ICSTUDENT FOLDERS .AND RECQRD.5HEETS 



A useful organizational devic^;fs to provide '^studeots . 
with' their om folders^which conl^jn the contract and 
record sheets for the material s., that '-they use.^^ Two ' 
pocket folders labeled wi.th tfle students* names-are 
convenient for this purpose- It inAj( be useful to 
select a different color for each teacher (If you 
work as a team) or for each class. At the beginning 
of each period students can be res^ponsi&le for pick- 
ing up their own folders, thus simplifying role taking. 



Vital to individualized instruction 
and learning's an accurate record- 
keeping systenr, TTiiese records 
should be meanirigfuT to^both the 
student and the teacher.,. Many read- 
ing programs come with retord^s];ieets 
that may be copied' or adapted for 
student usev Record^'keepipg should 
be as simple as possible; basicaHy, 
all that is needed is a record of 
which lessons have' been done and 
the student's level of su^scess. 
Samples 'of gaod record. sfeets 
whi^h accpmpany reading programs 
are illustrated to the right. 



UNDERSTANDING QUESTION^*: 

^OOKlVtS 0 through Mvmud 
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' t WORKSHEET * 

SYLLABICATION ' ^ 

BOOKLETS 
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Story Ne. 
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TEACHER 



CONTROLLED READING PROGR^S CHART 
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■Record Sheets for^use with 
the, E.D/l! Contralled Reader 
and Reading for Concepts 
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, D£ AiJZA READING CENTE5? 
Reading for Co^^epts _ * Name *_ 



Ypur Reading Scores 



Your >Readiog Scores 
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He hope our fnanagement system will 
serve as a model for teachers^ho 
wish to use a similar typ^e of^rogram. 
Our experience using the "^Futureprint 
system has convinced us that 
, reading needs of junior high stWents, 
can best be met through an individual- 
ized program. Our students have re 
sponded very enthusiastically to 
using contracts which offer them 
independence, challenge and a sense 
of accompl ishment. 



r 



^ In addition, teachers have apprecT^ted a system that is practical, efficient and allows them to effectively 
meet a wide range of reading/needs* We would be most happy to answer any questions you might have about 
implementing this system^iuc/any lother aspect of our reading program. 

We also invite you to visit the Oe Anza Reading Center to observe the program and talk with the staff. If 
you are interested in \inservice, technical'assistance or a visitation^ please contact us directly. N 

De Anza Reading Center 
' 1450 South Sultana Avenue 

Ontario, Califorpia 91761 
(714) 983-2118 
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Written and Compiled 
. ' by 

Ann Glaser 
Charlotte Larson 
Reading Specialists 

De Anza Reading Cente 
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